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Distance Support of Programme Subjects, Provided in a Full-Time
and Part-Time Mode (Hybrid Learning)

The general aims also include familiarization with media processing programmes: graphics
processors, sound recorders, programme recording, video processing sequences, programmes-
converters, etc. Among the aims is also familiarization with basic services available on the Internet and
with CLMS MOODLE - the system supporting distance learning and developing distance education
competences. The aim of practical classes is, first of all, to develop practical abilities of using computer
equipment and to solve practical tasks with the help of utility programmes and the Internet.

The high value and relevance of the subject, and also its practical aspect on one hand, and the small
number of hours envisaged in the curriculum on the other hand, have led to contradictions between
ambitiously justified aims and objective problems with their implementation, connected first of all with
the small number of hours. In such conditions, as real-life experience shows, active and systematic use of
distance learning is a sufficient solution, adapted to the requirements formulated for the subject, and
allowing to support all stages of teaching process: familiarization with new teaching material,
formulating practical abilities, recording theoretical knowledge and practical abilities, casual and final
check-up of the knowledge, evaluation.

Figure 1: Distance Learning Platform of The Faculty of Faculty of Ethnology and Sciences of
Education (FESE) in Cieszyn (University of Silesia in Katowice) (http://el2.us.edu.pl/weinoe).
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That is just the supporting system of distance learning MOODLE and a department platform
http://moodle.weinoe.us.edu.pl based on it, which effectively handle performing all these tasks. In the
framework of this IT subject students take part in distance courses “MS Word and its possibilities” (“We
are getting acquainted with the word processor Word”, “The word processor for advanced learners”,
“Analysis of data in the spreadsheet MS Excel”, “Arrangement of multimedia presentations in the
programme MS Power Point” (“We are making multimedia presentation in Power Point”).

Also as an optional subject, students can take part in any computer course, for example: “Creating
web-page on Front Page Express”, "My first front page in HTML”, ”"Basic WebDesing” (“Internet
Technologies”); ”"Graphic in IrfanView”, "Raster Graphics in Photoshop”, ”Vector Technology in
CorelDraw” (“Computer graphics”), ”Digital photography - we are making a multimedia album”,
“Creating animation in Macromedia Flash”, “Film Development and Editing in Computer Programmes”,
”"Sound Recording and Processing in Computer Programmes” (“Computer Science and Technology
Information”), and others.

In this context it is worth mentioning the rules of the Bologna Process, which Poland joined a few
years ago. One of these rules envisages that the number of hours of instruction on tertiary education
programmes will change so that more time will be devoted to self-study than to traditional face-to-face
classes. When this change materializes, it will be of crucial importance to provide means of two-way
communication between the instructor and students and to ensure high teaching standards.
Comprehensive and systematic implementation of distance learning methods, well-thought-out
beforehand, can significantly contribute to the achievement of this goal.

E-learning courses are also actively used to support classes in various courses offered on post-
graduate studies organized on WEINoOE, for example: Oligofrenopedagogy, Educational Therapy,
Education of Family Life, Integrated Early School Education with Pre-school Education and others.

Taking into consideration the fact that post-graduate students mainly include active teachers, who
pursue their post-graduate studies and at the same time work in their jobs and perform official duties,
who have families and quite often commute to university a few dozen and even several hundred
kilometres, enabling them to take part in distance learning is a good and flexible solution, allowing them
to organize their own education process and to ensure high professional and teaching standards.

Use of the Platform in the Preparation of Future Teachers to Take Advantage of Distance
Learning - to Use E-Learning in Own Profession and to Perform the Role of A Tutor

The platform also offers such as distance courses as “Distance learning” and “Developing distance
courses in the MOODLE system”, which are available free of charge to all those interested in obtaining
tutor’s competence: future and active teachers, post-graduate students, counsellors, teacher trainers,
therapists, and others.

Simultaneously with the new concept of the development of educational system and standards of
teacher preparation, every teacher should be a computer teacher, possessing the competence of
distance learning. The implementation of these tasks should be ensured by institutions of higher
education employing active and common remote controlled forms and teaching technology. The positive
example in this context is the distance learning platform WEINoE and its use in IT training for teachers
while they attend the course called “Information Technology in the work of an assistant to a disabled
person.”(E.Smyrnova- Trybulska, 2009)

Effective Use of the Faculty Distance Learning Platform in Order to Foster International
Cooperation

About Project "E-learning — as a Road to the Communication in a Multicultural Environment”

International project supported financially by International Visegrad Funds (IVF) “E-learning — as a
Road to the Communication in a Multicultural Environment”, implemented in collaboration with
University of Ostrava (Czech Republic), Matej Bel University in Banska Bystrica (Slovak Republic), which
project has been successfully completed.
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Description of aims achieved, fulfilling a set of objectives and expected contribution of the project

The aim of the project has been to address the problem of fostering close cooperation and
strengthening relationships between the  Czech Republic, Poland and Slovakia.
In particular, the project was designed to promote regional cooperation among Visegrad countries
through  support for research and educational projects as well as through
e-learning and LLL  programmes, conferences, workshops, and the development
of regional educational environments as well as training of teachers in the field of ICT and E-learning

The official languages of the project were Czech, Slovak, Polish and English.

The international project “E-learning - as a Road to Communication in a Multicultural Environment” has
successfully served the following purposes:

e Popularization of E-learning in academic environments and among students through the
organization of the 2-days conference (19-20.10.2009) entitled: "Theoretical and Practical
Aspects of Distance Learning” with 97 participants (academic staff, teachers, students and
others), and the workshop "Distance Course Design Using CLMS MOODLE” (20.10.2009) with 35
participants (as above). The participants of these activities were from all above mentioned
countries.

e Training prospective teachers to use distance teaching and to utilize e-learning
in teaching and preparing them for the role of a tutor. Development of e-learning postgraduate
programmes for teachers in ICT and other fields. These objectives were achieved through several
actions, among the others, series of distance courses on the e-learning platforms of University of
Silesia and University of Ostrava and above mentioned workshop and conference.

e Publication of proceedings of the conference entitled "Theoretical and Practical Aspects of
Distance Learning”, including publication in the Internet, with 26 articles devoted for different
aspects of distance learning: 1) Theoretical and Methodical Aspects of Distance Learning; 2)
Practical Aspects of Distance Learning with Successful Examples; 3)Development of Teachers’
Computer Competences for Use in E-learning; 4)Multimedia and E-learning System in Distance
Learning; 5) Psychological, Social and Legal Aspects of Distance Learning.

. This publication was designed as both instrument for popularization of the idea of e-learning
and training and teaching materials.

e Publication of articles and papers on the project outcomes in academic journals
and other hard copy and on-line periodicals as the method of e-learning and distance learning
popularization.

Other Long-Term Objectives Successfully Supported by the Project

e Provision of access to educational materials to students, local communities and all those
interested, including people with disabilities, people with limited financial resources, residents of

small towns and remote areas, in furtherance
of the European community goal of providing equal opportunity for all citizens in access to
knowledge.

e Development of a working model of an information and educational environment intended to
provide support for distance learning and teacher’s education in Visegrad Group countries as
well as further development of distance learning platforms actually operated by all project
partners.

e Development of distance courses in pedagogy, ICT and other fields.

e Fostering close cooperation, strengthening relationships and promoting regional cooperation in
the field of education, especially e-learning, between Czech Republic, Poland and Slovakia

Description of media coverage, outcomes (publications etc.) and other enclosed project’s
documentation http://weinoe.us.edu.pl/sites/weinoe.us.edu.pl/files/pliki/Public_Relations 1.pdf
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Conclusion

At the same time it is worth mentioning that there is still large potential to be tapped and a wide
spectrum of tasks and projects which will be implemented in the near or more distant future through the
active use of the platform, in particular: international projects as well as support for many courses
offered as part of post-graduate programmes and for self-study activities; support for all courses
included in full-time and extramural programmes; support for the disabled and other activities. Another
important consideration is the monitoring and evaluation of the effectiveness of the use of e-learning
platforms. That is why in her article the author looks at preliminary results of an evaluation of the
utilization of e-learning techniques and the faculty’s platform for LLL purposes.
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Abstract: The paper briefly summarizes information on two projects of the Leonardo da Vinci programme —
transfer of innovation, in which the UWB participates as the project partner. The project InnoSkills
focuses on the growth of competencies of the SME staff in innovation management. The training is
supported by the learning platform http://www.innoskills.net. Its main elements are: Innovation
Guide, consisting of consisting of 12 chapters focused on different issues of the innovation
management; the guide is implemented as online e-learning modules supported by multimedia
elements. Innovation Rooms offering access to selected web based tools enabling collaboration and
knowledge sharing. Resource Library containing additional material, web links, documents and
articles linked to the chapters of the Innovation Guide. Guide to informal and cooperative learning.
The main target groups are SME managers, consultants, students and researchers. Project partners
are Treviso Tecnologia (Italy, coordinator), LINK MV and Pro-competence (Germany), E-Learning
concepts Rietsch KEG (Austria), Parkurbis (Portugal) and Firenze Tecnologia (Italy) The project FASTER
focuses on ambitious, rapidly growing, knowledge-intensive entrepreneurs and companies (gazelles).
At the UWB, the main target groups are nascent entrepreneurs — master and Ph.D. students. Other
possible users are starting companies looking for best practices, examples, possibilities of financing,
business planning, etc. It is based on the ISTUD Entrepreneurship Programme adapted to partner
countries on the basis of the regional analysis of entrepreneurial milieu and training needs in partner
countries. The training materials and other tools will be available at the project website
http://www.fasterentrepreneurs.eu/. FASTER project fosters the cooperation among key actors
involved in entrepreneurship promotion such as organizations providing learning opportunities,
incubators, Technology Transfer Offices and early stage investors. The cooperation among the above
mentioned actors is crucial for the success and effectiveness of the training programme, because it
will give the opportunity to the would-be entrepreneur to build a network able to support him in the
starting phase. Project partners are The West Pomeranian Business School (Poland — coordinator),
ISTUD Foundation and RTD Talos (Italy), INNOSTART (Hungary) and META Group (Cyprus). The full
paper includes more detailed information on the objectives and outputs of both projects, references
to additional information and examples of the use of project platforms.

Introduction

> The University of West Bohemia is a partner in two Leonardo da Vinci —

- vj transfer of innovation projects. Both of them are now in their final phases

Fueationand Culture D6 54 we would like to present here some of their deliverables (even if they

are not yet complete). We hope you will find them useful in trainings of

various target groups, from university students to managers of SMEs.

Project InnoSkills is focused mainly on enhancement of competencies of SME’s employees in the

area of innovation management, project FASTER on the analysis of the regional entrepreneurial milieu
and support of ambitious, knowledge-based, fast growing enterprises (gazelles).

Lifelong Learning Programme
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Projekt InnoSkills

Project partners are Treviso Tecnologia (Italy, coordinator), LINK MV and Pro-
s competence (Germany), E-Learning concepts Rietsch KEG (Austria), Parkurbis
I nno (Portugal) and Firenze Tecnologia (Italy)
Main output of InnoSkills (InnoSkills- Innovation Skills for SMEs, project LLP-
LDV/TOI/08/IT/481 of the Leonardo da Vinci — transfer of innovation programme)
[1, 2] is the Innovation Guide. Compared to its previous version, the guide was upgraded and transferred
to other languages, among others in Czech (so that now it is available in 12 languages). The Guide is
accessible at http://www.innosupport.net and is complemented by other elements for cooperative and
informal learning: the resource library and innovation rooms.
Possibilities of the platform usage can be best illustrated by snapshots of web pages.
After you open the main page, we recommend to select the language and to view the tutorial that
will guide you through the platform (see Fig. 1).
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Fig. 1. Home page, introduction to the platform

When your first experience is satisfactory and you intend to come back, we recommend you to
register as a new user. After verification of your identity you will be granted access rights allowing you to
add your resources to the library and use other possibilities of cooperation offered by the platform. Next
time, you can login using your user name and password.

Your next step may be entry to the Innovation Guide. You can start by completing the self-
assessment questionnaire. If you answer the questions about you interests and knowledge of specific
issues of innovation management, the system recommends you the most relevant components of the
Guide.
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The Guide consists of 39 modules grouped in 12 chapters. It is possible to download the modules in
pdf format (not yet in Czech). However, some content (multimedia, tests ...) are available only in online

version.

Inno-

Samprpmiting Innestagiin i WAl

Tuibe of Cordernn

L. Chuaw et bntien anl tgers of
i

P, Horwy 10 kieriiy She eavation needs
o & busnses prosdem

1, Mo s apacity ths mnovation nasds
et

dewwleping Fesvaipe

T ———

L ot g
F.N-.-rmpfﬂn.ﬂ. Lt «;d
gt aREtE

B, Financing Innowsiises

n i of Imrvation

SE. Fsman resources mansgemain
rolicics 1o wipgroe T M i

1. Dy o innvavintion Hetwat b

2. Feawrign langusgrs B inderculln sl
il e

Ackisrledanmen
Heanay
Resonce L sy

Innvmsainon Hooens

inearvaion Ouide

Intro-duction
D Rnadar

Welcome i e revised, sdended and wpdaled prackcs Gode b Support Inngvalion in Bmall and
iy Erstirpriids Tl wibh rebuinbied in Wiy 2008 2 condind cowi s Subiechs which dog pan of the
mrovalain peoEes e Top Sroaplsncn of th qusde B geovid B9 eiinegy

The frel ediicn of the Gusde was reteased in 200% 3nd mare Tan 18] regisiertsd users Bom gwid
S0 fountes fom acsund D ward i Sceiied i antne Guide. Abaul 10 000 wed pegii
uranily rafi b i

The Guide hag been cirefuly evilealid, updated and odendid, Pome chapding hiv Seen parly
FFATIBET Bl P CRapRETE Rl DS MU, B BIIRON Rinw D HemEnts S0d Mamiag
assignmants Bl fuppoe underianding and ragid onrration hevw Deen ssded

W B T g o T

Tha InneGupsart Gusde 13 an miroduston b e Bask Wols o supsant innovalion in BMEY. We aim
rarl 10 Address eeperanced FAD sxpedts tug e sl in SMEs (uman relouns manigen, siaf
PR ORI Fod BrOUCT ARG BASEEE SR S0rmaT N Small utd madurm B ML) who nod o
Kerece Tl DRRIC S ©f @ SUCCHASTSH INOVBNON DIGCICE

Ve addnd s peophe who o fol o overal inewledge of the mame Lceiéd mnoalion poceses
Bt whia wigh oF i fadd b kndw maf S804 7

Thamdore, we also address MarkeSng and seras persones, stedants or corSinung professions
develapment Fanees who mighfuse 8 95 "a pocked guide”for economés and innovabon redated
BubjEcEs. BUSness contUREnts mighl with 1 use i 5% n ssamonstiool o suppor their chents orie
Ghve el cBnis @ pEnensl understanging of innevativg isusE

WIS |5 ek SO0 oF (N raide T

Innovation Can el 19 SUCCess and e Bes wiy 0 achiee e mpeciod resuRs is whin e and

BeElad pootéddud rd underilood and applied Kbl 40 chaping Bl Bedn designed B suppiel

GANEdE UNSErALANEING Of IMACVABIN (IdiIBd Hiduds bnd K HR0p0N lREning of Te Seoceidas inMe
wankglace

Tahie of Contuit

Tag Clous

[ -
iy bigay Sosb
apatey  CeNTee e denman
innevation

il sduige

M el A
potbbm poooes pradusk papady
Peabanian Gafeng TRMMET W ikrekie

[P -

Fig. 2. Introductory page of the Innovation Guide

For the user’s convenience the structure of the modules is uniform and orientation in the text is
made easier by using icons (see Fig. 3).

Modules are enriched by user friendly multimedia elements (flash, short videos) and tests — see Fig.
4.

If you are the registered user and you have or know some interesting resources (your own
document, web link, etc.) you would like to share with other users, you can upload it to the resource
library and link it to some module of the Guide. After that, the users see the link to your resource when
they open the corresponding module. The process of the resource insertion into the library is explained
in the short tutorial.
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Fig. 3. Typical module structure, icons used in the text
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Fig. 4. Example of multimedia element

In innovation rooms you have access to selected tools supporting creativity, cooperation and
knowledge sharing. In addition to specific tools and links to them, you will find here short guides to their
efficient use and summaries of their benefits. Currently there are tools supporting the following
activities:

e Brainstorming

e Mind mapping

e Collaborative text processing
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e Whiteboards
e Online voting

And now we would like to wish you the pleasant experience with the platform and ask you to
complete the questionnaire, in which you will share with us you experience. Do not be afraid to criticize -
we appreciate you feedback that can help us to further improve the platform. The questionnaire is
available at the home page, its completion is not too time demanding. Thank you for your response.

Project and Website Management

The project management was supported by the Team Organizer provided and administered by
LinkMV. Its main component is the working space shared by all partners, each work package and meeting
having its own directory for file storage.

The free open source Content Management Framework TYPO3 [5] provides a backend for
management of the content and a frontend engine for website display.

The process of development of the Innovation Guide content consisted of several steps:

e translation of modules from English to target language (Czech) (MS Word — doc),

e development of multimedia elements (ppt, mp3, flash), their transformation and inclusion into

the database,

e preparation of online templates (English) with links to multimedia elements,

e conversion of doc files to online content (TYPO3),

e final edit and conversion of doc to pdf files and their inclusion into the platform for downloading.

Projekt FASTER

Goal of the FASTER project (FASTER-Training for Fast

Growing Entrepreneurs, project 2008-1-PL1-LEO05-02076

of the EU Leonardo da Vinci — transfer of innovation

Training for Fast Growing Entreprencurs  Programme) [6, 7, 8] is sharing and development of

efficient training methods and tools supporting ambitious

potential entrepreneurs establishing knowledge-intensive fast growing companies (they are often known

as “gazelles”). For such a company it is typical that within 3 years after its foundation it creates at least

20 new jobs.

Project partners are The West Pomeranian Business School (Poland - coordinator), ISTUD
Foundation and RTD Talos (Italy), INNOSTART (Hungary) and META Group (Cyprus).

The deliverables of FASTER are:

e 4 analytical reports describing the entrepreneurship milieu in partner regions, needs and
requirements on the training of entrepreneurs. The conclusions of these reports were used to
design region dependent pilot training programmes. At the UWB, the main target groups are
nascent entrepreneurs — master and Ph.D. students. Other possible users are starting companies
looking for best practices, examples, possibilities of financing, business planning, etc.

e Training Toolkit containing 8 training units (see Fig. 6). Example of the training unit content is
presented in Fig. 7)

e Guide for trainers with the following components:

- Entrepreneurship matrix: traditional way to see the entrepreneurial process

- International Entrepreneurship: A strategy map for addressing country context challenges
- Districts and district firms: their evolution and future developments

- Exercises and other active methods

- Learning conditions

- Learning styles, Questionnaire on the evaluation of learning styles

- Training process

- Evaluation of entrepreneurship programme: Swedish experience
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- European university-based entrepreneurship training programmes: Best Practices

Both guides are based on the experience of ISTUD foundation [9] and were used in the train-the-
trainers programme in Prague workshop in March 2010.

FASTER project fosters the cooperation among key actors involved in entrepreneurship promotion
such as organizations providing learning opportunities, incubators, Technology Transfer Offices and early
stage investors. The cooperation among the above mentioned actors is crucial for the success and
effectiveness of the training programme, because it will give the opportunity to the would-be
entrepreneur to build a network able to support him/her in the starting phase.

The project website [6] is used throughout the project as the repository of documents and shared
workspace.

We invite you to join our community — register and we will start to deliver to you the project
newsletter.

FASTER

Training Toolkit [ ronpazioneIsTUD

Fig. 6. Description of the FASTER Training Toolkit
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FASTER R e B ronoazioneistup

e ]

TRAINING AIDS:

Fig. 7. Example of the FASTER training unit , Innovation and R&D*
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The vision of distance education in Lithuania is to secure affordable life-long learning based on the
use of modern ICT for every citizen of Lithuania by expanding a distance teaching/learning network.
(Development of Lithuanian Distance Learning Network.- Strategy, 2005). Distance Education (DE) in
Lithuania is expanding quite rapidly. However until now it is more prevalent in universities. This is
explained by a better technical base of universities (Matulionis, 2007). In 2009, a research on the
need for distance learning services within the non-formal adult education framework showed that
the distance learning opportunity would have the circle of its users in the given field of education as
well (Vilkonis, Turskiené, 2009). A course of distance learning has also been prepared at one
comprehensive school in Vilnius (Ozo school). It is used by children of emigrants who wish to
continue their education in Lithuania. For example, in the academic year 2006-2007 there were 220
distance learning students from Lithuania, Norway, Ireland, England, Spain, Belgium, Georgia, the
United States and Germany. The need for distance learning within a comprehensive education system
has not been investigated in Lithuania so far although certain features and theoretical background
suggests the existence of such a need. The research issue was expressed in the following questions:
What is the current need for distance education services at a comprehensive school of Lithuania?
What groups of students are interested in such an opportunity? Hence, the research was aimed at
finding out the need for distance learning at a comprehensive school of Lithuania as well as target
groups of students. The research was based on qualitative research methodology. The underlying
technique employed in the research was a Delphi method expert survey. The research took place in
October-December 2009. 12 experts participated in the research. Employees from the education
system and other institutions were selected as experts due to the nature of their professional
activities, available information and sufficient competence on answering questions related to the
needs of the students and the school. The findings showed that the need for distance learning was
stimulated by students and the school needs. In conclusion, the following groups of distance students
can be distinguished: children undergoing treatment for a long time (at home, in hospitals, health
centres), students living abroad, prisoners, athletes spending a large proportion of the school year at
sports camps, gifted students, students with special needs or special learning needs, students unable
to attend school or to train together with other students for various reasons (including pregnant
schoolgirls), students repeating the course, immigrants, working adult students and extra students in
preparation for the final examinations. Schools lacking one or another specialist are also interested in
the distance learning opportunity. It is a matter of great relevance in rural areas and remote regions.
Distant teaching could be referred to certain modules for several schools simultaneously.

Introduction

The rapid pace of modern knowledge society conditioned by the processes of developing modern
information technologies and globalization leads to significant changes in education systems. Having
joined the European Union, Lithuania as well as other European Union countries implements education
in compliance with the Memorandum on Lifelong Learning adopted in Lisbon in 2002. Under the
Memorandum on Lifelong Learning, Lithuania prepared the National Education Strategy for the period of
2003-2012. The Seimas of the Republic of Lithuania has approved the provisions whereby the three main
objectives of educational development are formulated and the means for their implementation are
provided. One of the said objectives is to develop an ongoing affordable and socially equitable education
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system that would warrant lifelong learning. Most employed people in Lithuania aspiring to continue
their studies have no opportunity to retreat from work and go to educational institutions. Therefore
distance education programs and individual learning is the only way out for such persons.

The vision of distance education in Lithuania is to secure affordable lifelong learning based on the
use of modern information and communication technologies for every citizen of Lithuania by expanding
a distance teaching/learning network (Development of Lithuanian Distance Learning Network: Strategy,
2005). The programme for implementation of the National Education Strategy is targeted at further
improvement of infrastructure and the development of new services adequate to the educational needs
of modern society by 2012. The establishment of distance learning service centers in all elderships across
the country shall be actualized by 2012.

The need for distance learning was revealed by researches carried out during the period of 2005-
2009 (Matulionis, Rutkauskiené et al., 2005, 2007; Vilkonis, Turskiené, 2009). It can be maintained that
distance education is undergoing quite a rapid development in Lithuanian universities. It was found that
the system of non-formal adult education was experiencing the need for distance learning services as
well (Vilkonis, Turskiené, 2009). The question remains whether there is a need for distance learning
services in Lithuanian comprehensive schools. A distance training course in all subjects for the 10th
formers has been prepared by a single comprehensive school in the capital of the country
(http://www.ozomokykla.eu/). According to the teachers of the given school, the course is convenient to
children with special needs and to athletes. However, the capacities of one school are rather limited. The
online discussions have shown that children, having gone abroad with their parents, are willing to
continue their studies in the Lithuanian language.

According to L. Zajanckauskiené (2006), there are quite few manifestations of distance learning in
Lithuanian comprehensive schools; only individual activists in promotion of this process can be observed.
It was found that distance teaching/learning opportunities in comprehensive schools are poor, with
teachers being unprepared in this context (Zajanciauskiené, 2006; lvanauskiené, Tankeleviciene, 2006).
Paterson et al. (2005) argues that Lithuania lacks distance education researches; there is no scheme
enabling to evaluate the effectiveness of distance learning and the ability to meet the needs of target
groups.

Hence the research problem can be expressed by the question whether there exists the need for
distance teaching/learning services in Lithuanian comprehensive schools and what target groups it
manifests itself in.

Research Methodology

The following two basic methods of research were employed: a Delphi method expert survey and
secondary school upper grade students questioning. The expert survey took place during the period of
October 2009 — January 2010 whereas the students questioning was carried out in January — February
2010. This article presents the findings of the expert survey.

A feedback was applied in the expert survey. The intervention with multiple repeated discussions
was underlying the building of the consensus. The expert survey was conducted in three stages. In the
first stage, the experts responded to the following five open-ended questions: 1) Is distance
teaching/learning in the comprehensive school relevant today? 2) What are the factors prompting the
need for distance teaching/learning in the comprehensive school? 3) What are the factors limiting the
possibility of providing distance teaching/learning services in the comprehensive school? 4) What
groups of comprehensive education students might be interested in distance learning? 5) What are the
perspectives for providing distance teaching/learning services in the comprehensive school in the next
five years?

In the second stage, following the generalization of the first research results, the second stage
questionnaire which included all the first stage statements was delivered to the experts. A 1-to-3 rating
scale where: Agree=1, Partly Agree=2, Disagree=3 was used for the assessment of each statement by
the experts. The second stage results were analysed by calculating the index of popularity,
subsequently all the statements being ranked according to their significance. In the third stage, the
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second stage results were presented to the experts who were asked for a comment, a complement or
an objection in relation to the results.

A sample of education professionals, knowledgeable of the situation in comprehensive schools and
capable of giving a competent opinion, was selected for the expert survey. It involved professionals
from the Education Development Centre under the Ministry of Education and Science of the Republic
of Lithuania, specialists from municipal education departments and the children rights protection
service, representatives of the Sports Department and two school principals — the members of the
School Principals Association. A total of 12 experts were invited to participate in the survey but only 11
of them stayed in the survey until the end.

Research Results

The research has shown that the possibility of distance learning is a matter of relevance in the
comprehensive school as well however for some groups of students rather than for all of them. In
large, for those students who are unable to attend classes for a longer period of time for various
reasons but are capable of learning individually, consulted by a teacher. Due to new information and
communication technologies, more opportunities are emerging for learning indivisually without sticking
to a certain place and time. As it can be seen from Table 1, the need for distance learning is primarily
associated with students whose ability to participate in conventional classes on school premises for a
longer or a shorter period is limited by health problems or congenital or acquired disabilities.

Table 1: Student Groups Interested in Distance Learning

Target Groups Target Group Description Index of
Popularity
Students Students temporarily dropped out of the educational process 0,95
undergoing (students unable to attend school because of health problems,
treatment or i.e. students taught at home)
disabled students  Students undergoing treatment in sanatoriums 0,95
Students undergoing treatment in hospitals 0,90
Students with special needs and special education needs (they 0,75
could be grouped in terms of learning difficulties, intellectual
development, physical or mental disabilities, behavioural
disorders or some other adversities, for example, students with
autism spectrum disorders when a person cannot learn in a team)
2 Students learning  Individually learning several subjects, preparing for examinations 0,90
in addition Students having chosen individual studies 0,90
Gifted students 0,80
3 Students having Lithuanians and their children living abroad 0,85
gone abroad Students leaving Lithuania for a longer or a shorter period of time 0,70
4 Adult students Students at youth and adult schools 0,65
5 Talented young Sportsmen spending much time at sports camps 0,60

sportsmen

The values of the index of popularity in the given group indicate an extremely high need for distance
teaching/learning. Another target group consists of students attending classes regularly and
distinguished by exceptional abilities and learning motivation. Distance learning would allow them to
learn to a greater extent and at a higher rate than the average class, to gain more knowledge and to
make better use of leisure time and individual learning opportunities. The third target group also
involves students devoid of any health problems but unable to attend school because of a varied place
of residence. These are students who have gone abroad with their parents in search for a job. A large
part of such students wish to continue their studies in their mother tongue at a Lithuanian
comprehensive school. The fourth target group comprises fit students as well however their
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opportunities to attend conventional classes are limited. These are adult students working in Lithuania
or in other countries. The fifth group are talented sportsmen spending a considerable time at sports
camps far away from home and school. The possibility of distance teaching/learning, albeit through a
facilitated curriculum, would prevent them from seriously lagging behind their peers.

Few students interested in the possibility of distance learning have not been separately ranked in
the Table 1 as being less significant due to a lower index of popularity. These are young people serving
their sentence in prison, pregnant schoolgirls and students attending on severely ill persons or disabled
parents at home.

Further, the factors leading to considerations about the provision of distance teaching/ learning
services within a comprehensive education system shall be analysed.

Table 2: Factors Influencing the Need for Distance Learning

Factor Group Factors Index of
Popularity
Endeavour to Endeavour to facilitate learning for children with physical 0,95
ensure access to disabilities
learning and equal  Endeavour to obviate a short-term withdrawal from studies 0,95
opportunities for because of a disease which does not interfere with learning
all Endeavour to ensure continuous learning during quarantine 0,85
High employment of the teacher and students during the 0,60
workday, raising the need for consultation
Increasing number of students willing to deepen and broaden 0,60
their knowledge in a subject
High student activity and involvement in extra-curricular 0,40
activities
Learning quality Increasing focus on students with special educational needs (in 0,60
improvement the broad sense)
Endeavour to prevent students absent from school (both, with 0,55
and without justified reasons) from lagging behind which could
result in incomprehension of new learning material, lagging
behind to a large extent and ultimately — dropping out of the
education system
Endeavour to ensure teaching/learning quality for want of 0,55
specialist(s) at school
Demand for changes and innovations 0,65
Increasing teacher  Increasing number of teachers using ICT in their work 0,90
competence
Increasing resident A drastic increase in the international mobility of residents and, 0,85
mobility at the same time, of students
Technological Development of information and communication technologies 0,80
development and new opportunities
opportunities Increasing number of personal computers in student families 0,80
Expansion of public internet access 0,80
Expansion of internet access in remote regions 0,75

In addition to the factors contributing to distance learning, certain factors limiting the possibility to

provide distance learning services have been distinguished as well (Table 3).
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Table 3: Factors Limiting Distance Teaching/Learning Opportunities
Factor Group Factors Index of
Popularity
1 Teacher Teachers’ distrust of students and their individual learning, the 0,90
competence and desire to control
attitudes Some teachers’ lack of computer literacy 0,80
Lack of knowledge on the contemporary distance learning 0,80
opportunities
Absence of comprehensive school teacher training 0,75
Insufficient efforts of many teachers to adopt innovations 0,60
Teachers’ passivity 0,45
2 Technological Shortage of possibilities to access special distance teaching/ 0,80
barriers learning environments
A computer is unavailable to some students 0,70
3 Lack of resources Lack of time for the assignment and assessment of individual 0,85
tasks
Inflexible system of payment for work and labour accounting 0,85
Lack of funds allocated for the payment of school work 0,85
Deficiency of electronic database tasks under study subjects 0,80
Lack of electronic textbooks and other teaching/learning tools 0,80

The largest and the most significant group of factors is related to teacher competence and attitudes.
Teachers’ distrust of student ability to study individually, the desire to control the learning process and
to maintain a closer contact with the student in order to ensure regular communication are top rated. It
is believed that independent learners require the supervision of teachers and parents which would be
more difficult to ensure through distance learning. Experts also note that a computer and internet
access are not available to all families. Teachers have a limited access to virtual distance
teaching/learning environments. Electronic textbooks and electronic database tasks available to all
teachers would come in handy too. This would save the time spent on the preparation of electronic
learning materials. In this way, the value of time as deficient resource would be reduced. It is also
emphasized that distance learning does not replace laboratory and other practical work. Attention is
also drawn to negative effects of computer work on health.

Experts have a notion that distance teaching and learning in the Lithuanian comprehensive school is
viable. The state shall assume an important role in the provision of both, the infrastructure and the
schools with sufficient funding and material support. It is recommended to spread the experience of
distance education among comprehensive schools and to ensure access to timely and competent advice
by implementing distance learning services.

Conclusions

1. Distance learning has been and continues to be important to a part of students at
comprehensive schools but currently the number of target groups is increasing.

2. Currently, distance learning is a matter of relevance to students deprived of the
opportunity to attend conventional classes in a traditional school classroom. The
following 4 main target groups can be distinguished: a) students with short- or long-
term health problems undergoing treatment in hospitals, sanatoriums or at homes
when health problems do not interfere with learning, also students with congenital
or acquired disabilities who are taught at home; b) students having gone abroad with
their families but willing to acquire general education in Lithuania; c) gifted and
highly motivated students dissatisfied with the average educational level; d)
sportsmen leaving for sports camps in other cities for a long time; e) adult students,
some of them living and working abroad.
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3. The need for the provision of distance education services in the comprehensive
school is prompted by endeavours to guarantee all students equal access to general
education and to improve teaching and learning quality. The need for distance
learning is also increased by the growing mobility of Lithuanian residents and
workforce in particular. The need for distance teaching and learning is based on
evolving e-learning technologies, the growing competence of teachers and the
improving access to the internet.

4. The provision of distance teaching and learning services is still hampered by a lack of
resources, some teachers’ negative attitudes towards innovations and competence
deficiency.
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